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COURSE DESCRIPTION AND OBJECTIVES 

This texts studies handout follows the syllabus provided by the Department of English 

Language and Literature in the University Center of Barika. It equips the learners with theoretical 

and practical knowledge to understand and study scientific texts more effectively. The learners will 

be exposed to authentic scientific texts and gain fundamental concepts related to techniques of 

reading and skills to dissect short to medium texts efficiently. Therefore, the objectives of the 

course can be summarized in the following: 

• Learners will learn and be able to use effective reading strategies and techniques such as 

skimming, scanning, previewing, predicting content etc. 

• They will be introduced to a variety of different types of texts 

• They will be able to use reading techniques to read different types of texts effectively. 

• They will be able to apply different reading techniques to different types of texts and apply 

different methods of textual analysis. 

• They will be able to read and understand scientific articles. 

• They will be able to make summaries of scientific texts using critical summaries sheets. 

Additionally, the course description details are provided in the table below: 

SUBJECT Texts Studies 

CREDIT 4 

COEFFICIENT  2 

COURSE DURATION 45 Hours 

SEMESTER 3  

TD LENGTH 3 Hours 

EVALUATION 100% Continuous Evaluation 
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GENERAL INTRODUCTION TO THE COURSE 

 Students’ academic career relies on their skill of understanding texts and their various forms 

and natures with excellence. These texts will vary, from simple summarized lessons, dissertations, 

books, literary works, and even advanced rigorous research papers and articles. Hence, this subject 

of texts studies is crucial in developing the students’ reading skills, comprehension and their 

academic techniques in dealing with these texts. 

 This pedagogical handout summarizes lessons of second year students in the first semester 

of the year 2024-2025. The lessons were formatted into theoretical lessons in the shape of 

simplified lectures and practice sessions in the shape of workshops that undertook different patterns 

of interaction and work from individual, pair to group practices. As a result, this handout equips 

the learners with a deeper understanding of the nature of texts in their academic career and thorough 

rigorous practice.  

 Thus, after completing this course the learners will be able to read texts with ease in addition 

to having tangible skills that allows them to manipulate and read different kinds of texts. 

Additionally, the theoretical texts will provide solid ground for their practice and understanding 

texts as a means of communicating knowledge.  

 

 

 

 

 



3 
 

TABLE OF CONTENTS 

Course Description____________________________________________________________01 

Objectives___________________________________________________________________01 

General Introduction to the Course_________________________________________________02 

The first Lecture: An Introduction to TEXT STUDIES _________________________________04 

The second lecture: TEORY OF TEXTUALITY______________________________________09 

The First Practice Lesson: PREVIWING A TEXT_____________________________________13 

The Second Practice Lesson: SKIMMING AND SCANNING___________________________18 

The Third Practice Lesson: READING COMPREHENSION QUESTIONS 1 _______________25 

The Fourth Practice Lesson: READING COMPREHENSION QUESTIONS 2 ______________31 

The Fifth Practice Lesson: READING COMPREHENSION QUESTIONS 3 ______________35 

The Eighth Lecture: MULTIMODAL TEXTS________________________________________41 

References___________________________________________________________________49 

 

 

 

 

 



4 
 

LECTURES 

LECTURE 1 AN INTRODUCTION TO TEXTS STUDIES 

1. What is a text? 

- Lead-in Task 

Work in pairs, read the citations below and try to give one holistic definition to texts. 

- Citation 1 “In a general understanding, text is defined as a contextually coherent sequence 

of several phrases” (Glück & Rödel, 2016, p. 707).  

- Citation 2 “the word text is used in linguistics to refer to any passage, spoken or written, of 

whatever length, that does form a unified whole” (Halliday & Hasan, 1976, p. 1)  

- Citation 3 “A text is a passage of discourse which is coherent in these two regards: it is 

coherent with respect to the context of situation, and therefore consistent in register; and it 

is coherent with respect to itself, and therefore cohesive.” (Halliday & Hasan, 1976 p. 23)  

- Citation 4 “In common usage, as in the non-specialized scientific disciplines, the term is 

mostly used to refer to linguistic utterances. In this restrictive sense, a text is the physical 

manifestation (written or oral) of a message sent by an issuer to one or more recipients so 

that it can be subjected to interpretation and then understood”. (Beaugrande & Dressler, 

1981, p.1)  

- Citation 5 “Texts are seen as language units which have a definable communicative 

function, characterized by such principles as COHESION, COHERENCE and 

informativeness, which can be used to provide a FORMAL definition of what constitutes 

their identifying textuality or texture”. (Crystal 2006, dictionary entry TEXT)  
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- Citation 6 “Texts indeed appear to be something more than mere sequences of sentences, 

and the comprehension and formation of texts seem to be governed by a specific competence 

of the speaker: textual competence. (This competence is distinct from sentence competence 

by which the ideal speaker-listener formulates and comprehends grammatically correct 

sentences)”. (Dressler, 1977, p. 18) 

A suggested wholistic definition to a text:  

A text can be understood as any stretch of language—spoken or written—that comes 

together as a meaningful and unified whole. It’s not just a random collection of sentences, but 

something that makes sense both within itself and in the situation where it’s used. What gives a 

text its shape is a combination of internal connections (like how ideas are linked through words 

and structure) and external consistency (how it fits the context or purpose it’s meant for). Texts are 

created by someone intending to send a message, and they’re meant to be interpreted and 

understood by others. This makes them more than just linguistic forms—they’re tools for 

communication. In that sense, a text reflects a person’s ability not only to form correct sentences 

but also to organize them in a way that’s relevant, coherent, and purposeful. What really defines a 

text is this combination of structure, meaning, and intent, which together make it something we 

can recognize, analyze, and respond to in everyday life or scholarly study. 

Therefore, a text’s nature is very flexible and can have different forms such as written or 

spoken utterances that are bound to logical and cohesive rules that allow meaningful 

communication. Additionally, texts could be long or short, as long as lengthy volumes of books or 

simple utterances.  
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2. What constitutes a text? 

Based on the definitions mentioned earlier, it can be deduced that texts have certain criteria that 

can be summarized in seven different points such as cohesion and coherence, this was retrieved 

online from (SOURCE). 

Key Criteria for Textuality: 

Criteria for textuality refers to the characteristics that defines a text. Beaugrande & Dressler (1981) 

presented seven standards of textuality to be considered: 

1. Cohesion is the way in which linguistic items of which texts are constituted are meaningfully 

interconnected in sequences. Cohesion may be of four types: reference, ellipse, conjunction and 

lexical cohesion. 

• Reference as cohesive device has to do with the introduction of a new item in the text and the 

subsequent referral to that same item by means of another item, usually a shorter form (popularly 

referred to as a ‘pro-form’). Pronouns, demonstratives, comparatives, a variety of lexical 

constructions, even adverbs and adjectives are used for this function. The effect of reference lies in 

the retrieval of information (referential meaning) from somewhere else in the sentence or in a 

neighboring sentence by using one of the grammatical devices mentioned above. “Cohesion itself 

lies in the continuity of reference whereby the same thing enters into the discourse a second (and 

more) time(s)” (Halliday & Hasan 1976, p.31). 

• Ellipsis means elements in sentences are physically deleted/omitted because the writer believes 

that the reader will insert the missing elements on his or her own as the sentence is used. In this 

case the pressure is on the reader or listener to make the cohesive link (e.g., Have some more). 
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• Conjunction, mainly conjunctions and adverbs are used to connect propositions in neighboring 

sentences according to certain semantic relations (e.g. additive, adversative, causal and temporal) 

between the propositions. The conjunctive elements serve to “... reinforce 

and highlight the relationship between other elements of the text” (Donnelly 1994:105). The 

specific choice of the conjunctive marker provides the reader with clues as to how the writer 

perceives the statement to be related. 

• lexical cohesion refers to semantic relations (such as synonymy, antonymy, collocation) created 

by specific lexical items. Knowledge of semantic structures is necessary in order to understand this 

type of cohesion. 

2. Coherence: “A coherent text has an underlying logical structure that acts to guide the reader 

through the text” so that “it ‘sticks together’ as a unit” (Hatch 1992:209) and creates the “feeling 

that a text hangs together, that it makes sense, and is not just a jumble of sentences” (McCarthy 

1991, p. 26). 

3. Intentionality and acceptability are generally regarded as a ‘pair’ of principles. In any text 

there is a producer who has the intention to produce a sound piece of information to a receptor. The 

receptor, on his or her part needs to be willing to accept the proffered text as a communicative text. 

In order to do this both producer and addressee have to adhere to the pragmatic cooperative 

principle which states that one has to make the maximum effort to enable a piece of intended 

communication to be a success. Knowledge of pragmatic principles therefore makes this aspect of 

textuality ‘work’ or not. 
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4. Informativity broadly has to do with the way in which parts of the text have communicative 

value. For example: a definite expression like the man with the golden gun has more 

communicative value than a pronoun like him/his. 

5. Contextuality focuses on the very important role the context plays in any form of 

communication. Trask (1995) is quite emphatic in this regard when he states that “Every text - that 

is everything that is said and written - unfolds in some context of use” (p. 68). This in effect means 

that in every situation in which language is used, the quality and effect of the communication is 

determined by the contextual knowledge shared by the participants. 

6. Intertextuality is the last linguistic principle of all the principles of textuality. This principle 

usually has to do with the study of literature and it literally means that the formation and 

understanding of one text will be influenced by the structure of another text similar to it. If for 

example you read a poem it will be reasonable to expect of you to understand that poem if you 

have read others poems in the past. This is why a newspaper is accepted as a newspaper because 

of past experience with the genre of newspapers, etc. 

3. Homework 

Write an essay summarizing what you have learnt today.  
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LECTURE 2 THEORIES OF TEXTUALITY 

1. Objectives of the lecture 

The aim of this lecture is to provide students with a comprehensive understanding of how the 

concept of textuality has evolved in critical theory, with a particular focus on structuralist, post-

structuralist, and materialist perspectives. By the end of the lecture, students should be able to 

define the term "textuality," distinguish between its major theoretical formulations, and apply each 

lens critically to literary and cultural texts. Additionally, they should be able to reflect on how these 

theories shape our broader understanding of meaning, authorship, and ideology in literature 

2. Introduction to Textuality  

When we talk about textuality, we're referring to much more than just what a written work 

says on the surface. It’s not simply about the words on the page or the story being told—it’s about 

how those words are structured to create meaning, and how that meaning comes into being. 

Textuality invites us to think differently about texts, moving away from the old idea that a text is 

a fixed, self-contained product created by an author and passively received by a reader. Instead, it 

asks us to consider texts as dynamic systems shaped by language, culture, and context—that do 

not deliver meaning in a straightforward way. 

In the twentieth century, this shift in thinking sparked a major transformation in literary and 

cultural studies. Scholars began to move beyond concerns with what an author intended or whether 

a text upheld certain moral values. The focus turned instead to the deeper systems at work: the 

structures of language, the operations of power, and the material conditions that influence how 

texts are created and interpreted. Each major theoretical approach, structuralism, post-

structuralism, and materialism, offers its own lens for exploring these questions. They differ in 
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important ways, but all of them challenge us to rethink what a text is, how it produces meaning, 

and who or what gets to decide what that meaning is. 

3. Structuralist Views on Textuality 

Structuralism emerged primarily from linguistics, especially the work of Swiss linguist 

Ferdinand de Saussure, whose distinction between langue (the structure of language) and parole 

(individual speech acts) laid the foundation for understanding texts as systems of signs. In this 

view, meaning is not inherent in words themselves but generated through their differences and 

relationships within a broader system. Structuralist theorists such as Claude Lévi-Strauss and early 

Roland Barthes extended this linguistic model to myths, narratives, and literature, treating cultural 

products as governed by universal codes and binary oppositions.  

For structuralists, a text is a closed system that can be decoded through a methodical analysis 

of its underlying structure. Roland Barthes’s S/Z (1970) is a prime example, offering a detailed 

breakdown of Balzac’s short story "Sarrasine" into five narrative codes. This approach sees textual 

meaning as discoverable, though complex, and dependent on the organization of signs within the 

system. Structuralism thus offers a scientific, almost mathematical view of textuality, prioritizing 

form over content and seeing the reader as an analyst rather than a co-creator of meaning. 

4. Post-Structuralist Challenges to Structure  

Figures such as Jacques Derrida, Roland Barthes, Julia Kristeva and Michel Foucault argued 

against the rigidity of structuralist view and as a conclusion post-structuralism was introduced as a 

response. These figures argued that structures are unstable and flexible in the means of delivering 

meaning and morphing it.  
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 Jacques Derrida’s idea of différance which was a clever play on the French words for “to differ” 

and “to defer”, challenges the notion that words can ever pin down a final, complete and ultimately 

unchanging meaning. According to Derrida (1967), language is slippery and flexible: every time we think 

we’ve nailed down what something means it slips away or points somewhere else. Meaning, in other words, 

is always in motion between the thoughts of interlocutors, their understanding, interpretation and missing 

fractions of communication. 

Therefore, the author isn’t the ultimate authority over a text nor can he decide how it may 

be interpreted by different individuals at the receiving end of the communicative sycle. Roland 

Barthes (1967) famously declared the idea of “the death of the author,” arguing that what really 

matters isn’t what the writer intended, but how readers interact with the words on the page by 

bringing their comprehension that is reliant on their backgrounds into the equation, changing 

various interpretations than solely one. Meaning comes alive through that interaction, and it cannot 

deliver without this dynamic. 

Julia Kristeva (1980) adds another twist with her idea of intertextuality. She suggests that 

every text is stitched together from pieces of other texts and giving the example of a quilt made 

from scraps of stories, ideas, and cultural backgrounds of the interlocutors. Original and genuine 

meaning isn’t about starting from scratch but how these pieces are woven together into one. 

In the post-structuralist view, texts aren’t tidy containers of ultimate meaning and truth. 

They’re flexible, messy and vibrant unpredictable spaces full of contradictions and multiple 

meanings that can be rich of pragmatic interpretations. Reading becomes a creative act rather than 

just a rigid structuralist process where we are not just uncovering a message, but engaging in a kind 

of interaction with the text and exploring the mechanisms that shape our meaning (Culler, 1982; 

Eagleton, 1996). 
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PRACTICE LESSON 1 PREVIEWING A TEXT 

1. General Introduction to the Lesson  

Scientific texts tend to be lengthy and cause the students to spend long time reading all details, 

in the following lesson and lessons coming forward, students will have the sufficient understanding 

of the different techniques used in academic reading to become more efficient and quick readers.  

In this practice lessons students will be introduced to one of the most beneficial techniques in 

academic reading which is called “previewing”. This technique is often used in reading for the gist 

as well as mapping the text and understanding its different parts and sections. If previewing is used 

effectively, the students will be able to understand texts in short time, answer questions and locate 

information in addition to being able to summarize it. 

2. Objectives of the Lecture 

By the end of the lesson, students will be able to: 

1. Identify key elements of a text before reading in detail (title, headings, subheadings, 

visuals, abstract/summary, and keywords). 

2. Make predictions about content based on previewed information. 

3. Develop questions to guide reading based on the preview. 

3. Lead-in  

Students work in pairs and answer the questions: 

- What do you do before you start reading a text? 
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- Are you supposed to start reading from the beginning without any other starting 

activities? 

- Is it important to look at visuals, titles subheadings etc. before reading? 

4. Previewing  

- Work individually, read the following citations about previewing then make a definition 

of your own. 

- Share with a partner and compare. 

Citation 1 Grabe & Stoller (2011) define previewing as “a strategy in which readers glance 

quickly through a text to get a general sense of its content, structure, and purpose before reading it 

more carefully.” 

Citation 2 Grellet (1981) describes previewing as a part of pre-reading that includes skimming and 

scanning to “identify the type of text, its layout, and what it is likely to be about.” 

Citation 3 According to Brown (2001), previewing is a “top-down processing activity” that allows 

readers to anticipate information in a text, helping them to read more effectively. 

Citation 4 Nunan (2003) emphasizes previewing as a way to engage with a text at the macro level, 

helping readers to “construct meaning by organizing textual features before in-depth processing.” 

Defining Previewing  

 Previewing is a pre-reading strategy which involves scanning the structure, parts or sections 

of a text before reading the text. This includes titles, headings, subheadings, visuals, abstracts, 

conclusions, highlighted notes etc. While the way we preview texts can differ from a text type to 

another, previewing can be applied in reading all texts.  
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 Previewing allows the reader to activate prior knowledge, predict the content of the text, 

understand the context, type of the text and give the reader a purpose. This strategy can improve 

overall comprehension and answers of the students. This technique is very helpful in reading 

academic texts which tend to be overloaded with information and in academic texts such as the 

IELTS reading. 

5. The Features of an Academic Text 

TASK A. In order to understand a text, we first are required to understand the features of a text or 

passage, complete the following activity to understand parts of a text. (Tasks were taken from the 

official Cambridge Guide to IELTS) 
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TASK B. Preview the text from The Official Cambridge Guide to IELTS below, Ask the following 

questions whenever you preview: 

• What is the text about? 

• How is it organized? 

• What are the different sections and parts? 

• Are there any visuals? How do they relate to the content? 

• What is important in the text? 
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TASK C. Complete the task from The Official Cambridge Guide to IELTS below. 

 

6. Homework 

- Check old newspapers, manuals, magazines at home and preview them 

- Use the different techniques that we have seen in the lesson 

- Make a short summary of each one 

- Present it to class on the platform, check the due date. 
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PRACTICE LESSON 2 SKIMMING AND SCANNING 

1. General Introduction to the Lesson  

Following the same principle of making academic reading easier and enabling the learners 

to become more efficient in reading, this lesson follows the same footsteps of the previous 

practice lesson where students were introduced to previewing as an important technique in 

academic reading. Students should be able to become proficient readers by minimizing the time 

and effort spent during reading and being able to handle larger and denser academic texts with 

ease. International academic tests such as the IELTS, Cambridge test, Pearson etc. often rely 

on testing the student’s ability to read and sift through large passages in a short period of time.  

 This lesson introduces two other skills or techniques which are skimming and scanning. 

These two techniques are often used hand in hand to deal with large texts. Skimming being 

very similar to previewing in the essence of getting the gist and mapping the text, scanning 

plays a slower comparative role in matching the information with that of the text.  

2. Objectives of the Lecture 

By the end of this lecture, students will be able to: 

- Comprehend larger texts using skimming and scanning techniques 

- Understand and apply skimming  

- Understand and apply scanning  

- Use previewing, skimming and scanning more proficiently together 

3. Skimming 

This technique is also called speed reading; it often involves different techniques. It is reading 

a text quickly and focusing on content words only. Function words do not carry meaning; therefore, 
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they do not contribute to the overall objective of skimming. Therefore, this technique is used to 

comprehend and locate main points, and not the details.  Skimming a text will give the reader a 

general odea of how the information is organized, very similar to previewing but more thorough.  

• Techniques of Skimming  

There are different techniques of skimming, we can mention some of them such as the list below 

taken from Ready for IELTS by Sam McCarter: 

- Reading titles and subheadings 

- Reading the first and last sentences in a paragraph  

- Looking for repeated keywords 

- Temporarily ignoring unfamiliar or difficult words 

- Reading at speed but with purpose  

TASK A. Complete the task taken from Ready for IELTS by Sam McCarter below and practice 

skimming the text. 
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TASK B. Complete the task taken from Ready for IELTS by Sam McCarter below and practice 

skimming the text 
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4. Scanning  

This technique is slower compared to skimming; it relies on the identification of the 

required information in the text. This is used in locating and comparing information, reading 

for detail rather than for gist. Sam McCarter mentions multiple scanning steps; they can be 

summarized as follows: 

• Identifying the purpose and keywords: the reader underlines or mentally notes the key 

words or the piece of information to be found in the text, in the case of students it is 

often the key words in the question 

• Looking for dates, numbers, concepts etc. These are often easier to find and locate. 

• Moving the eyes quickly to locate very specific and particular words, phrases or 

numbers. Different techniques could be used such as moving the eyes top to bottom, 

bottom to top, left to right, right to left, zigzag or diagonal scanning. All of these 

techniques force the reader NOT TO READ and instead just use their eyes to locate 

information. 

• Avoiding reading every word or reading in general   

•  Using paragraph structure such as locating topic sentences and details 

• Reading around keywords once found  

Therefore, scanning is different than skimming and previewing. Scanning only uses one 

purpose limited to the details to be found, unlike skimming that deals with the gist of information.  

 

 



23 
 

TASK A. Complete the task taken from The Official Cambridge Guide to IELTS below. 

 

 

 

 

 

 

 

 

 

 

 

 

TASK B. Complete the task taken from The Official Cambridge Guide to IELTS below. 
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PRACTICE LESSON 3 READING COMPREHENSION  

Matching Headings, Multiple Choice and 

True/False/Not Given 

1. General Introduction to the Lesson  

Students’ comprehension is often tested through different types of questions in academic 

reading tests or the context of scientific study. These questions often reflect and measure the 

mastery of certain micro reading skills such as identifying main ideas, paraphrases etc. This lesson 

revolves around introducing the learners to different types of questions and the underlying tested 

skills. In this lesson students will be taught three different types of questions which are: matching 

headings, multiple choice and true and false. 

Students will have enough practice dealing with few types of questions and the rest will be 

dealt with in upcoming lessons. The familiarity of students with the different types of questions 

and their underlying macro skills will equip with the required skill and awareness to deal with large 

scientific texts and their comprehension.  

2. Objectives of the Lecture 

By the end of this lecture, students will be able to: 

- Identify main ideas of a text and distinguish them from supporting ideas 

- Match headings 

- Answer multiple choice questions  

- Answer true false not given  

- Understand the tested underlying skills for each type of question 
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3. Types of questions 

In reading comprehension tests and academic exams, either in universities or international 

tests, you will be dealing with over than a dozen types of questions that test different skills that you 

have as a reader. Scientific tests often carry so much information and they can be complex in nature 

even if the language is simple. This requires the reader to have certain skills that allow them to 

manage reading large passages and become successful in comprehending the required information. 

In this lesson you will be dealing with three different types of questions which are: 

• Matching headings  

• Multiple choice questions  

• Answering true or false 

Every type of a question tests a certain skill and these skills can be very helpful in dealing 

with scientific texts. These skills can be summarized in the table below: 

Question Type Skills Tested Strategies 

Matching Headings - Identifying main ideas 

- Summarizing 

information 

- Skimming for gist 

- Read all headings first and understand 

the main idea of each. 

- Skim each paragraph to grasp its central 

idea. 

- Match based on ideas, not just words. 

Multiple Choice - Understanding details 

- Making inferences 

- Vocabulary in context 

- Read the question first, then locate 

relevant text. 

- Eliminate clearly wrong answers. 

- Watch for distractors that are partially 

true but not fully accurate. 

True/False/Not 

Given 

- Identifying specific 

information 

- Distinguishing fact from 

inference 

- Critical reading 

- Read the statement carefully. 

- Locate the exact part in the text. 

- Check if the statement agrees (True), 

contradicts (False), or isn’t mentioned 

(Not Given). 
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TASK A. Match the question type in Column A with the correct skills in Column B. 

Column A: Question Type Column B: Skills Tested 

1. Matching Headings A. Finding specific facts; distinguishing 

fact from inference 

2. Multiple Choice Questions B. Skimming for the main idea; 

summarizing information 

3. True / False / Not Given C. Making inferences; understanding 

vocabulary in context 

 

Your Answers:  1 → ___    2 → ___    3 → ___ 

TASK B. Fill in the missing words to complete the strategy tips for each question type. 

1. Matching Headings 

- Read all the ________ first. 

- Skim each paragraph for the ________ idea. 

- Match based on meaning, not just matching ________. 

 

2. Multiple Choice Questions 

- Read the question carefully to understand what is being ________. 

- Eliminate obviously ________ answers. 

- Be careful with answers that are only ________ true. 

 

3. True / False / Not Given 

- Locate the exact part of the ________. 

- If the statement agrees → ________. 

- If the statement contradicts the text → ________. 

- If there’s no information → ________. 

4. Extensive Practice Identifying Main Ideas Tested by Matching Headings Question 

These tasks are taken from The Official Cambridge Guide for IELTS book. 

Read the list of headings i-vii. What topic do they have all in common? Underline main points in 

each heading. 
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5. Extensive Practice Understanding the Main Points Tested by Multiple Choice Question 

These tasks are taken from The Official Cambridge Guide for IELTS book. 
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6. Extensive Practice Identifying Information Tested by True/False/Not Given Questions 

These tasks are taken from The Official Cambridge Guide for IELTS book. 

In this question type you are given a list of statements and you are required to answer: 

• True: If the statement matches the information of the text 

• False: If the statement does not match the information in the text 

• Not Given: If the information or part of it are absent in the text 

PS. Yes/No/Not given questions are very similar however they deal with opinions unlike 

true/false/not given which deal with facts. 
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PRACTICE LESSON 4 READING COMPREHENSION  

Matching Information and Matching Sentence Endings 

1. General Introduction to the Lesson  

In this lesson, the students will deal with other reading comprehension skills in addition to 

other skills required to answer the questions. The two main skills to be taught are identifying the 

different types of information, locating I and matching it. The question types are competing 

matching information and sentence ending questions. Other basic skills will be required as well 

such as skimming scanning and previewing. Thus, students will be recycling the skills they have 

studied before along with the new skills taught in this lesson. 

2. Objectives of the Lecture 

By the end of this lesson students will be able to: 

- Identify the different types of information 

- Locating and matching information  

- Understand how ideas are connected 

- Complete matching information tasks and matching sentence ending questions 

3. Types of Questions 

The two types of questions dealt with in this lesson are matching information and 

sentence ending tasks. These two types of questions require skills that can be listed below: 

• Identifying the type of information and locating it 

• Understanding how ideas are located 
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These two micro skills require the reader to be proficient in skimming and scanning, as they 

serve to be the basis of these two tasks. The table below summarizes the needed skills for each: 

Question Type Skills Tested Strategies 

Matching 

Sentence 

Endings 

- Understanding complex 

sentence structures- Grasping 

logical connections 

- Read all the sentence beginnings first to 

understand the context.- Then read all possible 

endings carefully.- Match using meaning and 

grammar — not just keywords. 

Matching 

Information 

- Scanning for details- 

Identifying where 

information appears- 

Recognizing paraphrases 

- Read the statements first and underline 

keywords.- Scan the text to locate where the 

information is mentioned.- Remember: a 

paragraph may contain more than one piece of 

information. 

TASK A. These tasks are taken from The Official Cambridge Guide for IELTS book. 
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4. Connecting Ideas Practice 

Complete Tasks 3.1 and 3.2 taken from The Official Cambridge Guide for IELTS book. 
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PRACTICE LESSON 5 DISCURSIVE TEXTS  

1. General Introduction to the Lesson  

In this lesson the students will be able to distinguish discursive texts based on the main 

features of such texts. Discursive texts tend to discuss or present theories and opinions. These are 

often filled with cohesive devices required to make the ideas well connected. These cohesive 

devices tend to be confusing to the readers and often create logical misunderstandings; therefore, 

it is of high importance to define these devices and their importance. Thus, matching features type 

of question is often used with discursive texts. 

2. Objectives of the Lecture 

By the end of this lesson students will be able to: 

- Read and comprehend a discursive text 

- Understand cohesive devices used in discursive texts 

- Identify theories and opinions  

- Matching features 

3. Discursive Texts 

Read the citations in pairs then write one definition of discursive texts that includes all the 

mentioned features.  

Citation 1. “Texts whose primary focus is to explore an idea or variety of topics … without the 

direct intention of persuading the reader … Discursive texts can be humorous or serious in tone 

and can have a formal or informal register.” 
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Citation 2. “Discursive writing is texts which primarily focus on exploring an idea or variety of 

topics in written form. … [They] discuss ideas or opinions without the direct intention or purpose 

of persuading the reader or audience to agree with any single point of view.” 

Citation 3. “Discursive texts are those whose primary focus is to explore an idea or a variety of 

topics. These texts involve the discussion of an idea(s) or opinion(s) …” 

Citation 4. “Discursive essay is an essay that presents and explores two or more positions related 

to a given topic. … In a discursive essay, the writer explores discourse surrounding their chosen 

topic, presenting both (and, in some cases, more than two) positions in good faith.” 

Citation 5. “Discursive writing is about exploration. It involves discussing ideas or opinions 

without pushing a specific agenda. … Discursive texts have several key features, like: an 

exploration of ideas … no persuasion … personal voice … flexible structure.” 

Defining Discursive Texts 

 Discursive texts are compositions that explore ideas and topics from different points of 

view. These texts do not often aim to persuade the readers or change their minds. They often bring 

a balanced discussion with flexible structure. These texts can also vary in tone and they encourage 

critical thinking.  

Cohesive Devices  

Write the cohesive devices below in the table 
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To add more/clarify 

a point 

To show 

contrast/present the 

opposite view 

To give an example To draw a 

conclusion or 

introduce a result 

    

TASK A. Skim the text from Cambridge The Offical Guide to IELTS and find nine cohesive 

devices 
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TASK B. Identifying Theories and Opinions (Extracted from Cambridge The Official Guide 

to IELTS) 

 

 

 

 

 

 

 

 

 

 

 

4. Matching Features 

Discursive texts are often accompanied with matching features tasks which contain 

theories, comments etc. They can be on different places, years, things authors etc. For instance, the 

following task is a good example of matching features, the task is taken from the same book.  



39 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



40 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



41 
 

PRACTICE LESSON 6 MULTIMODAL TEXTS  

1. General Introduction to the Lesson  

In this lesson the students will be introduced to multimodal texts, which play a vital role in 

our day and age. The consumption of Multimodal texts is at record high where they can be found 

everywhere, from ad billboards to social media, memes and film industry. This lecture explores 

how these multimodal texts communicate, drawing on foundational ideas from semiotics to help 

us decode the messages embedded in everyday media. It also gives the students an idea on the 

importance and nature of this kind of texts. This can also be the ground for further study of 

multimodal discourse in their graduate studies.  

2. Objectives of the Lecture 

By the end of this lesson students will be able to: 

- Understand the nature of and define multimodal texts 

- Identify the key parts of a semiotic theory  

- Analyze the different visual modes and how they work to create meaning  

- Critically reflect on the cultural symbols and messages  

3. Lead-in: Defining Multimodal Texts 

Read the following citations that define multimodal texts from different angles then write 

one holistic definition. 
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Citation 1. "Multimodality is the use of several semiotic modes in the design of a semiotic product 

or event, together with the particular way in which these modes are combined." Kress & van 

Leeuwen (2001, p. 20) 

Citation 2. "A multimodal text combines two or more semiotic systems—such as linguistic, visual, 

audio, gestural, and spatial resources—to communicate meaning." Walsh (2010, p. 24) 

Citation 3. "Multimodal texts do not simply add images to words; rather, each mode contributes 

uniquely to the construction of meaning." Jewitt (2008, p. 246) 

Citation 4. "Understanding a multimodal text requires interpreting the interplay between visual 

design, language, sound, and movement." Cope & Kalantzis (2009, p. 175) 

Citation 5. "Multimodal literacy involves the ability to interpret and produce meaning using 

different modes, beyond traditional alphabetic text." Mills (2011, p. 35) 

Citation 6. "Meaning in multimodal texts arises not from isolated elements, but from the 

relationships between modes—what each mode does and how they interact." Serafini (2012, p. 

152) 

Citation 7. "Multimodal texts reflect the reality of contemporary communication, where visual and 

verbal modes are often inseparable." Anstey & Bull (2006, p. 4) 

 Defining Multimodal Texts: A multimodal text uses more than one mode to communicate 

which makes it flexible and versatile in nature. So instead of just words, it might use: 

• Images (like in comics, memes or ads), 

• Sound and music (in film, podcast or video), 
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• Gestures and facial expressions (think of a political cartoon or a GIF), 

• Layout and typography (the way something is arranged on a screen or page). 

Visual definition of a multimodal text, taken from Abraham Paul and Farías Miguel (2016) 

Reading with Eyes Wide Open: Reflections on the Impact of Multimodal Texts on Second 

Language Reading. 
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4. The importance of Multimodal Texts 

Texts do not carry all the load of communication, with the rise of digital media 

communication often takes different shapes and modes. Social media is a prime example of the 

richness of multimodal texts, where they can take different modes such as Instagram posts, reels 

stories, podcasts on YouTube, notes, Discord servers, etc. Understanding how these texts work 

isn’t just academic. It’s vital if we want to be literate in the modern world. We need to be able to 

read images, interpret soundtracks, recognize symbolism, and analyze layout, just like we analyze 

a literary text.  

These multimodal texts are also loaded with political discourse and propaganda, which 

takes them to a completely new level of discourse analysis. Additionally, these multimodal texts 

have a virtual date of expiry where they are often allowed for 24 hours or less, or they have a virtual 

age of trending, unlike all multimodal texts that arrived before the post-modernist age which had a 

longer age span.   

5. Semiotic Theory 

Semiotics is the study of signs and symbols and their significance to the overall discourse. 

To understand the nature of multimodal texts one has to delve into the nature of semiotics and its 

historical presence. 

Ferdinand de Saussure talked about the signifier (the form a sign takes) and the signified 

(the concept it represents). For example, a red rose might signify “love.” The image of the rose is 

the signifier; the idea of love is the signified. However, here’s the catch: that connection isn’t 

natural, it’s cultural. In some contexts, a rose might mean something completely different. 



45 
 

Charles Peirce took a slightly different approach. He classified signs into three types: 

• Icon: looks like what it represents (like a photo), 

• Index: points to something (like smoke indicating fire), 

• Symbol: arbitrary, learned meaning (like a flag or logo). 

Then arrives Roland Barthes, who said that texts, especially images, have two layers of 

meaning: 

• Denotation: the literal meaning (e.g., a photo of a man holding a gun), 

• Connotation: the cultural or emotional meaning (e.g., danger, heroism, violence, 

depending on context). 

Barthes also warned us about myths, cultural narratives disguised as natural truths. For 

instance, an ad showing a mother using a certain cleaning product isn't just selling detergent, it 

might be reinforcing a cultural myth about gender roles. 

TASK A. Choose one of the following to analyze: 

• A print advertisement (Source Surfrider Foundation) 
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• A comic panel (Source A five-panel page from a Captain Future superhero comic) 

 

• A film still or scene (Source Stalker, Tarkovsky 1979) 

 

https://en.wikipedia.org/wiki/Captain_Future_(Nedor_Comics)
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• A meme or social media graphic (Source MSN News) 

 

Answer the questions below based on the image: 

1. What is the image trying to communicate? 

(State the literal meaning or message.) 

 

 

2. What signs can you identify? Label one as: 

o Icon: _______________________________ 

o Index: _______________________________ 
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o Symbol: _____________________________ 

3. What is the connotation of these signs? 

 

 

4. What might be the myth or cultural message behind the image? 
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